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教育方法の性質を端的に示している。“Close your eyes and, keeping them closed 









ないドラマ活動を批判している。“(Drama) is the contract with an audience that 
distinguishes drama from the explorative fantasies of the child and the psychotic 
delusions of the mental patient.”（Hornbrook, 1998, p. 7）
　長年に渡って日本の大学生に英語劇の指導をしたViaは、聴衆に向けて発
表することの意義を強調している。“A play is written for communication between 
actor and actor and audience and actor. ... They can become involved in the situation 
and discover the how and why of the language. ... If it is announced at the beginning 
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of the course that the play will be performed on a given date, the students will have 
a goal to reach. Students with a definite, interesting goal progress faster and further.”








































































































building）と密接な関係にあることが指摘されている（Flynn, 2004; Clementi, 























　英語のRTの呼称は数多くある。Coger & White（1973）は、Interpreters Theatre, 
Platform Theatre, Concert Theatre, Chamber Theatre, Group Reading, Multiple 




扱うRTは、Institute for Readers Theatre (IRT), San Diego, CA, USAの規定する







わずに楽しませたり、教えたり、説得するための演技が可能である（RT is a 
presentational performance based on principles and techniques of oral interpretation 
and conventional theatre to present all kinds of literary and non-literary material in a 
choice of staging styles to entertain, instruct, and persuade.）」としている。次に、子
どもの母語（英語）リテラシー向上を図る立場からSloyer（2003, p. 3）は「教室
や図書館で使用される場合は、RTは文字表現された文書を専ら音声解釈表現
する言語技能の統合的な営みである（Used in the classroom or the library, readers 
theatre became integrated language arts event centering on the oral interpretation of 
literature.）」と位置づけている。さらに、RTの1つの特徴に言及するFlynn
（2004, p. 360）は、「台本の暗記暗唱ではなく繰り返し練習した音読をグルー
プ発表するもの（... a rehearsed group presentation of a script that is read aloud rather 
than memorized.）」と定義する。そして、Vasinda & McLeod（2011, p. 487）は、
「読み手が声を使って登場人物に命を与え…。読み手の目標は聴き手が話を
視覚化できるように表現豊かに文を読むことである（Performing readers use 
their voice to bring the characters to life ... . The readers’ goal is to expressively read 









て不使用である。RTはその特徴から「想像の劇（theatre of the imagination）」











であり、Kleinau & McHughes（1980, p. 6）の主張にある「物理的な劇場空間だ
けではなく、聴き手の心という想像上の空間にまで入り込む（For Interpreters 
Theatre, acoustic space refers to the whole environment of the theatre auditorium, as 
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なった。またLee & Gura（1997, p. 3）は、「音声解釈表現は、理知的、感情
的そして美的な実体を内包する文学作品を聴き手に伝えるコミュニケーショ
ン技能である（Interpretation is the art of communicating to an audience a work of 









である（The performance of literature and other material to reproduce the inherent 



























Once upon a sunny morning a man who sat in a breakfast nook looked up from his 
scrambled eggs to see a white unicorn with a golden horn quietly cropping the roses 
in the garden. The man went up to the bedroom where his wife was still asleep and 
woke her. “There’s a unicorn in the garden,” he said. “Eating roses.” She opened one 
unfriendly eye and looked at him. “The unicorn is a mythical beast,” she said, and 









1: 男、 Reader 2: 男の語り、Reader 3: 妻、Reader 4: 妻の語り、の4人である。
Reader 2: Once upon a sunny morning a man who sat in a breakfast nook
Reader 1: looked up 
Reader 2: from his scrambled eggs
Reader 1:  to see a white unicorn with a golden horn quietly cropping the roses in the 
garden.
Reader 2: The man
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Reader 1: went up to the bedroom
Reader 2: where his wife was still asleep
Reader 1: and woke her “There’s a unicorn in the garden,”
Reader 2: he said. 
Reader 1: “Eating roses.”
Reader 4: She opened one unfriendly eye 
Reader 3: and looked at him. “The unicorn is a mythical beast,”
Reader 4: she said, and turned her back on him. 
　この台本は原文から修正・変更などは一切していない。述語動詞や代名詞
なども原文のままである。4人のパートに分けたが、Readers 1、 2は5回ずつ、
Reader 3は1回、Reader 4は2回登場するように分けられた（Readers 3、 4は、第
2パラグラフ以降に頻出するので、ここでは少ない）。概ねルール通りになっ
たが、新たな読み手を作ることも可能である。例えば、Reader 1: to see a white 
unicorn with a golden horn quietly cropping the roses in the garden.では、ユニコー




















1) The owner introduced himself in broken English and politely asked questions about 
my background, my impressions of Japan, and whether there were any prints in the 
window that I liked. 2) He then offered me a cup of tea, and as I drank, he started 
to bring out prints. 3) He laid them on the tatami between us and explained the 
techniques used to carve the wood blocks and make prints.
1）“The owner introduced himself in broken English and politely asked questions 
about my background, my impressions of Japan, and whether there were any prints in 






Reader 1: My name is Haruki, the owner of this shop. Welcome to Kyoto! 
Reader 2: Oh, hello!
Reader 1: Where are you from, sir? Are you from America? 
Reader 2: Yes, I’m from the States. 
Reader 1: What are your impressions on Japan? 
Reader 2: Well, I like it here. People are kind and the city streets are clean.
Reader 1: Are there any prints you like? You were looking at them in the window.











































Ernest Gaskin, he shouted in the school yard, What are you chewing? Raw 
elephant meat, Ernest Gaskin said. Jim Davy, what are you chewing? Jim tried to think 
of something very funny to be chewing, but he couldn’t. Gum, he said, and Ernest 
laughed louder than Jim laughed when Ernest Gaskin said raw elephant meat. It was 
funny no matter what you said.
この部分の登場人物はErnestと Jimの2人であるが、RT台本はそれぞれ登場
人物の語り手を含み、Reader 1: Jim, Reader 2: Jimの語り手、Reader 3: Ernest，
Reader 4: Ernestの語り手の4人とした。
Reader 1: Ernest Gaskin, 
Reader 2: he shouted in the school yard, 
Reader 1: What are you chewing? 
Reader 3: Raw elephant meat, 
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Reader 4: Ernest Gaskin said. 
Reader 3: Jim Davy, what are you chewing? 
Reader 2: Jim tried to think of something very funny to be chewing, but he couldn’t. 
Reader 1: Gum, 
Reader 2: he said, 
Reader 4: and Ernest laughed louder 
Reader 2: than Jim laughed 
Reader 4: when Ernest Gaskin said raw elephant meat. 
　このパラグラフに書かれたシーンを再現するためには、JimとErnestが校庭






Ernestと Jimはどの程度の大きさの声で「笑った」のだろうか（... and Ernest 





he shouted in the school yard, Reader 4: Ernest Gaskin said, そしてReader 5: It was 
funny no matter what you saidを例に挙げてみる。Reader 2は、自分も校庭に
いるつもりで、高くて大きな声で読むことで聴き手の想像力を刺激できる。
Reader 4は、Ernestの“raw elephant meat”を受けた部分なので、滑稽さをにじ
ませた音読でErnestになり代わることができる。
　ところで、登場人物の語りはそれぞれの語り手がするという「原則」が適
用できない文が最後のReader 4: when Ernest Gaskin said raw elephant meatの後
表現力と「聴衆」の存在■
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this ship the Queen Elizabeth”という。この瞬間に命名すると言うより、むしろ
これから就航させるという宣言である（uttering to be doing）。Austinはこの意





































































































































































































学習について Johnson, Johnson & Smith（1991, iv-v）は次のような要素がある
としている。
・ Formal cooperative learning groups might last for one class period to several weeks 
to complete a specific task or assignment.
・ In a cooperative learning group, students work together to accomplish shared goals.
・ They have two responsibilities: to maximize their own learning and to maximize the 
learning of all the members of the group. 
・ Students are expected to interact with members of their group, share ideas and 
materials, support and encourage each other’s academic achievement, orally 
explain and elaborate the concepts and strategies being learned, and hold each other 
















































れた。Byram & Fleming（1998, p. 143）がdramaを通した教育的効果につい
て“training in performance skills, developing personal qualities or creating contexts 




















































Johnson & Smith（1991, iv-v）にまとめられた協同学習そのものであり、Smith
（1996, pp. 75-76）に示された5つの要素が実現されている。さらにRyan & 
Deci（2017, pp. 10-11）で述べられているSelf-Determination TheoryのAutonomy 
(to self-regulate one’s experiences and actions), Competence (feeling of mastery 
































きい。こうした学生たちを取り巻く状況は、Ryan & Deci（2017, p. 373）が
“Autonomy-supportive learning climates, which allow students to satisfy their basic 
psychological needs, have a positive influence on the students’ motivation, learning, 
and psychological adjustment” と述べているように、学生たちのやる気や学び
に大きな肯定感を与えた。











である。聴衆の意味については、Styan（1975, p. 224）が “If in the theatre there 
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